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The purposes of the study were to examine technical university students’ tourism English
vocabulary learning achievement and motivation. The subjects werel18 studentsfrom a technical
university in southern Taiwan. The instruments consisted of one questionnaire called TARGETT
questionnaire with seven factors about learning motivation on tourism English vocabulary and
one English test called Professional Vocabulary Quotient Credential (PVQC) on tourism. 58
subjects accepted a 40-hour tourism vocabulary learning training course, and then took a 50-
minute PVQC test and 10-minute TARGETT questionnaire inDecember, 2014. The other 60
studentsalso accepted a 40-hour tourism vocabulary learning training course, and then took a 50-
minute PVQC test and 10-minute TARGETT questionnairein June, 2015.The researcher collected
the data from the questionnaire and PVQC test and analyzed the data by descriptive statistics and
inferential statistics. The results revealed that most of the subjects liked to learn tourism English
vocabulary, and found that learning tourism English vocabulary was important for them. The
results also showed that male subjects had significantly different opinions from female ones in
some factors of learning motivation. Moreover, the subjects with different attitudes towards
tourism vocabulary learning had different effects on their ESP vocabulary learning motivation.
And the subjects with different opioions about tourism vocabulary learning had different effects
on their ESP vocabulary learning motivation. Finally, the researcher drew a conclusion based on
the results and provided some teaching and research implications for the future.

Copyright©2017, Chiung-Li Li. This is an open access article distributed under the Creative Commons Attribution License, which permits unrestricted use,
distribution, and reproduction in any medium, provided the original work is properly cited.

INTRODUCTION

Taiwan to improve their English skills. Especially, promoting
technical university students’ workplace English is the key for
them to succeed in the global workforce. The researcher has

Research Background and Motivation

Internationalization is a trend for many industries. To meet the
needs in the workplace, technical graduates should possess not
only professional skills but also English for specific purposes
(ESP) (Yang, 2011), like tourism English or hospitality
English. ESP teaching can promote students’ competitiveness,
and English teaching in Taiwan should focus on ESP(Chen,
2008). Many scholars also agree that English instruction in
university should include ESP teaching (Chen, 2006; Chen,
2008; Tso, 2009). That is to say, paying attention to students’
ability on ESPseems necessary. Based on the Test of English
for International Communication (TOEIC) report from
Educational Testing Service (ETS) in Taiwan (shown as
appendix 1 & 2), it is essential for most technical university
students and the employees in hotels, and restaurants in

*Corresponding author: Chiung-Li Li,
Department of Tourism, Meiho University, Taiwan, R.O.C.

taught English in technical university for more than twenty
years and realized that promoting students’ workplace English
skills is crucial to increase their competitiveness in the future.
Vocabulary is the core of language, and enlarging vocabulary
size is the first priority to promote language competency. On
the other hand, motivation is the key to learn; therefore, the
researcher would like to examine students’ tourism vocabulary
learning motivation.

Research Purpose and Questions
There were three research purposes in the study.

e To examine technical university students’ attitudes and
opinions while learning tourism English vocabulary.

e To examine technical university students’ tourism
English vocabulary learning achievement.

e To examine if there were differences among technical
university students with different background in
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tourism English vocabulary learning motivation and
achievement.

According to the research purposes, there were some research
questions as follows.

e What were technical university students’ attitudes and
opinions about learning tourism English vocabulary?

e What was technical university students’ tourism
English vocabulary learning achievement?

e What were factors influencing technical university
students’ tourism English vocabulary learning?

e What were differences among subjects with different
background in tourism English vocabulary learning
motivation?

Definition
ESP vocabulary learning motivation

Tourism English is a part of ESP. In this study, the researcher
applied TARGETT motivation model to examine subjects’
ESP vocabulary learning motivation, including task,
autonomy, being recognized, grouping, evaluation, time, and
teacher expectation.

ESP vocabulary ability

In this study, the researcher used subjects’ test scores on
Professional Vocabulary Quotient Credential (PVQC) as their
ESP vocabulary ability.

LITERATURE REVIEW
English for Specific Purposes (ESP)

English for specific purposes (ESP) is a learning-centered
teaching approach, but not a teaching product (Hutchinson &
Waters, 1987; Yu, 2006). ESP is based on different teaching
contents and learning purposes. Hutchinson and Waters (1987)
divided ESP development into some phases. In 1960s,
researchers focused on register analysis, discourse analysis in
1970s and 1980s, and need analysis in 1980s. Needs consist of
necessities, which refer to the professional English for learners
to use in some specific situations, and wants, which refer to the
professional English terms learners think they need. In order to
make ESP curriculum meet learners’ needs, instruction
designers should know the gap between learners’ professional
language ability they have and they have to own. Some
previous ESP studies focused on students’ background and
learning goal (Frodesen, 1995), some on teachers’ viewpoints
(Bridgeman & Carlson, 1983; Johns, 1981), but learners’
needs were rarely taken into consideration.Later on, some
studies found that need analysis became the key to ESP
teaching (Harding, 2007; Hutchinson & Waters, 2002). And
need analysis on ESP got attention by many researchers
(Chang & Oyang, 2008; Chang, 2009; Hsieh, 2007; Hsu, 2008;
Hu, 2009; Kang, 2013; Lin, 2007; Liu, 2010; Shen, 2009;
Shen, 2008). On the other hand, some studies focused on the
relationship between vocabulary and language
performance(Al-Nujaidi, 2003; Henriksen et al., 2004; Hilton,
2008; Qian, 2002; Staehr, 2008; Zhang, 2008) or the difficulty
of vocabulary learning (Yo et al., 2000). Most studies
indicated that technical college students’ English vocabulary
was insufficient and should be improved urgently (Huang,

2001; Huang, 2004; Huang et al., 2006; Lai, 2005; Yang,
2002). Liang (2014) employed Vocabulary Size Test designed
by Nation & Belgar (2007) to examine freshmen’ English
vocabulary and found their English vocabulary should be
extended. Most research showed that technical college
students’ English vocabulary should be improved. Therefore,
the study would focus on professional English vocabulary.

TARGETT Motivation Model

Carole Ames (1990, 1992) showed that six factors influencing
students’ learning motivation, including task, autonomy, being
recognized, grouping, evaluation, and time. In 1993, Machr
and Anderman added teacher expectations and formed
TARGETT model. The model emphasized meaningful
learning task, students’ participation and autonomy, grouping
learning environment, different learning paces, more flexible
time, and teacher expectations.

The Value of Task

Meaningful tasks can arouse students’ learning motivation.
Hunter (2004) showed that there was significance between
meaningful teaching materials and learning motivation and
achievement.

The Value of Autonomy

Autonomy focuses on student-centered learning. Students can
decide their learning goals, contents, and schedules; they can
choose learning skills and methods, monitor learning process,
and evaluate learning by themselves. Teachers provide
students with support, freedom, and respect in the process.
Dafei (2007) showed that students’ language competency was
influenced by their autonomy and found that students’ English
ability related to their autonomy positively. Shih (2008) also
showed that autonomy had positive effects on learners’
learning.

The Value of Being Recognized

If students make progress, and show creativities in learning,
teachers should encourage them and recognize their
performance to enhance learners’ self-confidence. Being
recognized in the process of language learning is positive for
learners (Ddrnyei, 1998; Ushioda, 2011).

The Value of Grouping

Cooperative learning can help students improve social skills,
communicate with others, and work with others. Grouping
activities have positive effects on learning and teaching
process. Well-designed cooperative learning activities can
arouse learning motivation, increase students’ self-esteem, and
promote encouragement and acceptance among team
members. Ma (2002) found that grouping activities can
stimulate students’ learning motivation. Lin (2010) also found
that grouping reading had positive effects on elementary
school students’ English reading ability, and vocabulary. Yang
(2003) and Li (2011) found that cooperative learning can
promote learners’ learning achievement.

The Value of Evaluation

Paying attention to learning instead of scores would make
students focus more on the value of learning. Lin (2002)
showed that employing appropriate evaluation could activate
teaching and promote students’ learning motivation.
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The Value of Time

Few students have sufficient time to learn in school. Teaching
by schedule often interfere students’ thinking and learning
motivation. Some studies indicated that there was positive
significance between teachers’ time management and students’
learning achievement (Britton & Tesser, 1991; Hunter, 2004;
Macan et al., 1990; Pagliaro, 2012; Schuler, 1979).

The Value of Teacher Expectation

There are two kinds of teacher expectation in class. One is
self-fulfilling prophecy, which means teachers did not know
students’ competency at first, but students’ performance just
matches teachers’ wrong expectation. The other is that
teachers really realize students’ competency, and students’
performance also matches teachers’ expectation. Some studies
found that teacher expectation had predictive effects on
students’ self-concept, achievement motivation, academic
performance, and behavior (Kuo, 1980; Lin, 2007; Trouilloud
et al., 2006; Vall, 2007). According to the above, the
researcher would like to find that if there is any relationship
between TARGETT and students’ tourism English vocabulary
learning motivation and achievement.

METHODOLOGY

The study was conducted in two stages that took duringthe fall
of 2014 and spring of 2015. In the first stage, a pilot study was
conducted to assess the validity and reliability of the survey
instrument (TARGETT questionnaire). The respondents in the
pretest included 112 undergraduate students enrolled in a
tourism or hospitality program at a technical university in
Southern Taiwan. The pilot study was conducted to gather
respondents’ feedback, uncover issues, hone the wording of
the survey questions, check data collection results, and test the
reliability and validity of the instrument. The reliability
analysis to test the consistency of the measuring instrument
found that Cronbach’s alpha value was .916. According to
Hair et al. (2010), the value is significantly above the
recommended value of .70 and is considered very good. The
TARGETT questionnaire can explain 61.67% of variance,
which means the validity is good as well. In the second stage,
the focus of the study was to use TARGETT to examine
technical university students’ viewpoints of tourism English
vocabulary learning motivation.

Subjects

In the study, the subjects were 118 technical university
students from Southern Taiwan who took Professional
Vocabulary Quotient Credential (PVQC) on tourism English in
December, 2014 (58 students) and in June (60 students), 2015.
According to the researcher’ teaching experience, the subjects
belong to homogeneous group regarding to their general
English competence or tourism English.

Research Instrument
Professional Vocabulary Quotient Credential (PVQC)

Professional English is a key to succeed in most global
workplace. Many universities in non-English countries take
professional English as a graduation threshold. Key words
always play an essential role in communication. If students
possess professional vocabulary, they have access to the future
workplace. There are usually 500-2000 key words or terms in

every professional field. If students are familiar with those
terms, it is helpful for them to promote their professional
communicative ability. PVQC is issued by Global Learning
and Assessment Development (GLAD) in the USA. PVQC
consists of six tests; Test 1 is to read Chinese, then spell
English vocabulary; Test 2 is to read English vocabulary, then
choose their Chinese meanings; Test 3 is to listen to English
pronunciation, then choose their Chinese meanings; Test 4 is
to listen to English pronunciation, then choose English
spelling; Test 5 is to read Chinese, then choose English
pronunciation; Test 6 is to read English vocabulary, then
choose English pronunciation. In PVQC test, test-takers can
choose to take Tests 1-6 in 70 minutes; the total score is 600
points, and the threshold is 390 pointswith at least 70 points in
every test. Ortest-takers can take Tests 2-6 in 50 minutes; the
total score is 500 points, and the threshold is 350 points with at
least 70 points in every test. In this study, all subjects took
Tests 2-6 except Test 1 because Test 1 is optional.

TARGETT questionnaire on tourism English vocabulary

The researcher designed a self-administered structured
questionnaire, which consisted of 21 items, to gather the
subjects’ responses about TARGETT on tourism English
vocabulary learning motivation. The 21 items were divided
into seven factors, consisting of three items respectively. A
Likert scale of 5=agree strongly, 4=agree, 3=neither agree nor
disagree, 2=disagree, and l=disagree strongly was used to
assess the respondents’ viewpoints of TARGETT on tourism
English vocabulary learning. The 5-point Likert scale was
preferred to reduce Asian respondents’ bias (Truong, Yap, &
Ineson, 2012). Data collected were analyzed using SPSS
Version 19. Analysis of Variance (ANOVA) was used to test
hypotheses concerning the variances of group responses on
dependent variables from task, autonomy, recognition,
grouping, evaluation, time, and teacher expectation.

RESTULTS AND DISCUSSION

The 118 subjects took the 50-minute PVQC test on tourism
English, and completed the TARGETT questionnaire (shown
as appendix 3). The data collected from the PVQC test and
TAGRETT questionnaire were used for further data analysis.

Student Demographic Profile and Viewpoints about ESP
Vocabulary Learning

Table 1 shows the subjects ‘demographic profile and
viewponts about ESP vacaublary learning of in the study. The
characteristics and demographic data of the subjects were
found to be as follows:

Table 1. Demographic Characteristics and Opinions about ESP
Vocabulary Learning of the Subjects (n=118)

Category n %
Gender
Female 94 79.7%
Male 24 20.3%
Attitude towards Learning Tourism English
vocabulary
Like 100 84.7%
Dislike 6 5.1%
Others 12 10.2%
Viewpoint of Learning Tourism English vocabulary
Important 113 95.8%
Unimportant 3 2.5%
Others 2 1.7%
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e The significant majority of subjects (79.7%) were
female, whereas 20.3% were male.

e Most subjects (84.7%) reported that they liked to learn
tourism English vocabulary.

e The significant majority of subjects (95.8%) reported
that learning tourism English vocabulary was
important.

Table 2 shows that most subjects (73.7%) passed the PVQC
test on tourism English.

Table 2. The Results of PVQC Test (7=118)

The Result of PVQC
Pass 87 73.7%
Fail 31 26.3%

Table 3 shows that the mean of Test 6 was the highest (96.97),
and the mean of Test 5 was the lowest (81.96); the mode of
Test 6 was the highest (100), and the mode of Test 3 was the
lowest (82.00); the standard deviation (SD) of Test 4 was the
highest (13.39), and the SD of Test 3 was the lowest(12.26).
The mean of TOTAL scores was 429.45 being much higher
than the threshold (350). In other words, it seemed that passing
the test was not too difficult for the subjects; however, over
26% of the subjects still failed in the test.

The reason would be that the subjects had to get at least 70
points in every test; but some subjects were worse at some
certain tests even their TOTAL score was higher than 350
points. Based on the test results, most subjects did not perform
well in Test 5 (to read Chinese, then choose English
pronunciation); the reason might be that it is not easy for some
subjects to connect Chinese with English pronunciation
because the two languages are quite different. On the other
hand, the subjects performed best in Test 6 (to read English
vocabulary, then choose English pronunciation), the reason
might be that the relationship between most English spelling
and pronunciation are corresponding and predictable.

Table 3. The Summary of PVQC

Test Results (n=118)
Mean Mode SD
Test 2 84.91 92.00 12.39
Test 3 82.28 82.00 12.26
Test 4 82.64 85.00 13.39
Test 5 81.96 87.00 12.86
Test 6 96.97 100 12.92
TOTAL 429.45 428.00 51.97

Note: The subjects in the study did not take
Test 1 (to read Chinese, then spell English
vocabulary), because Test 1 is optional.

According to Table 4, there were statistically significant
differences between female and male group means as
determined by one-sample t-test in some parts of TARGETT
questionnaire, including Task, Recognition, Evaluation, Time,
and Teacher Expectation except Autonomy and Grouping. In
other words, male students ‘opinions about teaching tasks,
being recognized, appropriate evaluation, time management,
and teacher expectation on tourism English vocabulary
learning were different from female ones’ and more positive
than female ones’. And male students’ Total score was
significantly from female ones’, and more positive than female
one’s.

Table 4. One-sample t-test between Gender & Targett

gender number M SD T-value

Task male 24 14.63 1.01 000 **
female 94 13.63 1.44

Autonomy male 24 14.23 1.33 375
female 94 13.50 1.37

Recognition  male 24 14.50 .88 .002**
female 94 13.72 1.23

Grouping male 24 14.13 1.57 294
female 94 13.53 1.28

Evaluation male 24 14.13 1.57 .016*
female 94 13.50 1.11

Time male 24 14.75 44 .000***
female 94 13.50 1.46

Teacher male 24 14.63 1.01 .000%**

Expectation  female 94 13.56 1.40

Total Score  male 24 431.00 48.52  .000***
female 94 429.05 53.06

*#p<.05, ** p<.01, #¥* p<.001

Table 5. ANOVA between the Subjects’ Attitudes towards
English Vocabulary Learning and TARGETT

(n=118)
Item SS df F Scheff
Task Between 6.25 2 1.574
Within 228.36 115
Total 234.61 117
Autonomy Between 11.56 2 3.090%* 3>2
Within 215.19 115
Total 226.75 117
Recognition Between 5.73 2 2.001
Within 164.61 115
Total 170.34 117
Grouping Between 17.86 2 5.217%* 3>1
Within 196.89 115 3>2
Total 214.75 117
Evaluation Between 16.90 2 5.217** 3>1
Within 162.69 115 3>2
Total 179.59 117
Time Between 10.28 2 2.644
Within 223.59 115
Total 233.87 117
Teacher Between 16.06 2 4.393* 3>2
Expectation Within 210.21 115
Total 226.27 117

*p<.05, **p<.01
Note: Groupl: The subjects like to learntourism English vocabulary.
Group2: The subjects do not like to learntourism English vocabulary.
Group3: The subjects do not know they like to learntourism English
vocabulary or not.

According to Table 5, in regard to Autonomy, there was a
statistically  significant difference between groups as
determined by one-way ANOVA (F(2,115) = 3.090, p= .049),
and group 3 was significantly different from group 2. That is,
the subjects with an unclear attitude towards tourism English
vocabulary learning thought autonomy had more effects on
them than those with a negative attitude while learning ESP
vocabulary. As regards Grouping, there was a statistically
significant difference between groups as determined by one-
way ANOVA (F(2,115) = 5217, p= .007);group 3 was
significantly different from groups! and 2. That is, the subjects
with an unclear attitude towards tourism English vocabulary
learning thought grouping activities had more effects on them
than those with a positive attitude and those with a negative
attitude while learning ESP vocabulary. With regard to
Evaluation, there was a statistically significant difference
between groups as determined by one-way ANOVA (F(2,115)
= 5.974, p= .003);group 3 was significantly different from
groupsl and 2. That is, the subjects with an unclear attitude
towards tourism English vocabulary learning thought
appropriate evaluation had more effects on them than those
with a positive attitude and those with a negative attitude while
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learning ESP vocabulary. In regard to Teacher expectation,
there was a statistically significant difference between groups
as determined by one-way ANOVA (F(2,115) = 4.393, p=
.015); group 3 was significantly different from group 2. That
is, the subjects with an unclear attitude towards tourism
English vocabulary learning thought teacher expectation had
more effects on them than those with a negative attitude while
learning ESP vocabulary.

Table 6. ANOVA between the Importance of English Vocabulary

Learning and TARGETT
(n=118)
Item SS df F Scheff’
Task Between 17.50 2 4.633* 1>2
Within 217.12 115
Total 234.61 117
Autonomy Between 27.03 2 7.780%** 1>2
Within 199.73 115 1>3
Total 226.75 117
Recognition ~ Between 241 2 825
Within 167.93 115
Total 170.34 117
Grouping Between 18.05 2 5.277** 1>2
Within 196.70 115
Total 214.75 117
Evaluation Between 9.06 2 3.056
Within 170.53 115
Total 179.59 117
Time Between 38.86 2 11.459%** 1>3
Within 195.01 115
Total 233.87 117
Teacher Between 8.47 2 2235
Expectation Within 217.81 115
Total 226.27 117

*p<.05, **p<.01, ***p<.001

Note: Groupl: The subjects think learning ESP vocabulary is important
Group2: The subjects do not think learning ESP vocabulary is important.
Group3: The subjects do not know learning ESP vocabulary is important or

not.

According to Table 6, in regard to Task, there was a
statistically  significant difference between groups as
determined by one-way ANOVA (F (2,115) = 4.633, p=.012),
and group 1 was significantly different from group 2.That is,
the subjects with a positive opinion about tourism English
vocabulary learning thought teaching tasks had more effects
on them than those without while learning ESP vocabulary. As
regards Autonomy, there was a statistically significant
difference between groups as determined by one-way ANOVA
(F(2,115) = 7.780, p= .001); group 1 was significantly
different from groups 2 and 3. That is, the subjects with a
positive opinion about tourism English vocabulary learning
thought autonomy had more effects on them than those
without and those with an unclear opinion while learning ESP
vocabulary.

With regard to Grouping, there was a statistically significant
difference between groups as determined by one-way ANOVA
(F(2,115) =5.277, p=.006); group 1was significantly different
from groups 2. That is, the subjects with a positive opinion
bout tourism English vocabulary learning thought grouping
activities had more effects on them than those without while
learning ESP vocabulary. In regard to Time, there was a
statistically ~ significant difference between groups as
determined by one-way ANOVA (F(2,115) = 11.459, p=
.000); group 1 was significantly different from group 3. That
is, the subjects with a positive opinion about tourism English
vocabulary learning thought time management had more
effects on them than those with an unclear opinion while
learning ESP vocabulary.

Conclusion

The results of this study indicated that most subjects liked to
learn tourism English vocabulary, and ESP vocabulary
learning was important for them. Furthermore, there were
some differences about the importance of learning ESP
vocabulary between female and male subjects. In regard to
TARGETT questionnaire, teaching tasks, being recognized,
evaluation, time management, and teacher expectation had
more effects on tourism English vocabulary learning for male
subjects than female ones. More specifically speaking, the
subjects with an unclear attitude towards ESP vocabulary
learning were significantly different from those with a positive
or negative attitude towards ESP vocabulary learning in some
parts of TARGETT learning motivation questionnaire. Finally,
the subjects with a positiveopinion about ESP vocabulary
learning were significantly different from those with a
negative or unclear opinion about ESP vocabulary learning in
some parts of TARGETT learning motivation questionnaire.

Implications, Limitations, and Future Resesrch
Implications

Based on the conclusion, the researcher provides some
implications. To increase students’ ESP vocabulary learning
motivation, in class, teachers had better take students’ gender
into consideration, and provide students with meaningful
learning tasks on tourism English vocabulary learning.
Moreover, teachers could try to design teaching tasks
connecting with students’ living experiences on tourism
English vocabulary learning. What’s more, teachers had better
encourage students and give students confidence while they
have progress in ESP vocabulary learning. And teachers could
design grouping activities to enhance students’ ESP
vocabulary learning motivation. Furthermore, teachers could
let students understand their evaluation criteria even invite
students to decide evaluation criteria on ESP vocabulary
learning. Finally, teachers could make students set their own
learning goals and encourage them to do their best to reach the
goals; and teachers could give students appropriate
expectations and more flexibility to arrange their learning time
at their pace.

Limitations and Recommendations for Future Research

One limitation of the study is generalization. The study used a
convenience sampling method by selecting students from
tourism and hospitality departments at the technical university
the researcher teaches, which makes generalizing the findings
in the study a challenge. To address the limitations of the
current study, future research endeavors can examine tourism
English vocabulary learning motivation of technical university
students in other technical universities. Another limitation of
the study comes from the sample size. This study should be
repeated in the future with a larger sample size to confirm the
relationships between TARGETT and tourism English
vocabulary learning.

REFERENCES

Al-Nujaidi, A. H. 2003. The relationship between vocabulary
size, reading strategies, and reading comprehension of
EFL learners in Saudi Arabia.Unpublished doctoral
dissertation, Oklahoma State University, USA.



12121

Chiung-Li Li. The study of technical university students’ tourism english vocabulary learning motivation and achievement

Ames, C. 1990. Motivation: What Teachers Need to Know.
Teachers College Record, 91(3), 409-421.

Ames, C. 1992. Classrooms: Goals, Structures and Student
Motivation. Journal of Educational Psychology, 84(3),
261-271.

Bridegman, B., Carlson, S. 1983. Survey of Academic Writing
Tasks Required of Graduate and Undergraduate Foreign
Students (TOEFL Report No. 15). Princeton, NI:
Educational Testing Service.

Britton, B. K., Tesser, A. 1991.Effects of time-management
practices on college grades.Journal of Educational
Psychology, 83(3), 405-410.

Chang, W. Y. 2009. A Needs Analysis of Applying an ESP
Program for Hotel Employees.Journal of YuDa University,
21, 1-16.

Chang, Y. Y., Oyang, F. C. 2008.4viation Police Office
Security Examination Brigade English Language Program
Needs Analysis. Unpublished Thesis of Yuan Ze
University.

Chen, P. C. 2006. A Linguistic Auditing Study on College ESP
Curriculum Design: Bridging the Gap between EAP and
EOP. The Project Report for National Science Council in
2005.

Chen, Y. H.2008. The Future of English in Globalization.
Career English, 27, 20-27.

Dafei, D. 2007. An Exploration of the Relationship between
Learner Autonomy and English Proficiency. Asian EFL
Journal, 5, 1-23.

Dornyei, Z. 1998. Motivation in second and foreign language
learning. Language teaching, 31(3), 117-135.

Frodesen, J. 1995. Negotiating the syllabus: A learning-
centered, interactive approach to ESL graduate writing
course design. In Diane Belcher and George Braine (Eds),
Academic Writing in a Second Language: Essays on
Research and Pedagogy, 331-350. Ablex Publishing
Corporation, NJ.

Hair, J. F., Black, W. C., Babin, B. J., Anderson, R. E. 2010.
Multivariate data analysis (7"ed.). Upper Saddle River,
N1J: Prentice Hall.

Harding, K. 2007. English for Specific Purposes. Oxford:
Oxford University Press.

Henriksen, B., Albrechtsen, D., Haastrup, K. 2004. The
relationship between vocabulary size and reading
comprehension in the L2.In D. Albrechtse (ed.) Angles on
the English-speaking world--Writing and Vocabulary in
Foreign Language Acquisition (pp.129-140). Denmark:
Museum Tusculanum Press.

Hilton, H. 2008. The link between vocabulary knowledge and
spoken L2 fluency.The Language Learning Journal, 36 (2),
153-166.

Hsieh, S. F. 2007. A Metaphorical Analysis of Students"
Concepts of ESP Listening Difficulties and Strategies: A
Case Study. Unpublished Thesis of TamKang University.

Hsu, L. W. 2008.Taiwanese Hospitality College Students’
English Reading Strategies in English for Specific Purpose
Courses. Journal of Hospitality and Home Economics,
1(5), 53-67.

http://120.96.85.9/News/2006111006.asp?c=0200&vers=174

Hu, R. J. 2009. ESP Course Design and Needs Analysis-A
Case Study in Cheng Shiu University.Journal of General
Studies in Cheng Shiu University, 6, 233-252.

Huang, C. C. 2004. University Student's Vocabulary
Knowledge, Content Knowledge and Reading
Comprehension.Journal of Tainan Teachers’ College,
35(1), 125-153.

Huang, C-C.2001.An investigation of ESP students’
vocabulary knowledge and reading comprehension. In
English Teachers’ Association (Ed.), Selected papers from
the Tenth International Symposium on  English
Teaching/Fourth Pan Asian Conference (pp. 436-
445).Taipei, Taiwan: English Teachers’ Association.

Huang, W. C., Yu, G. S. 2006. How Much Is Technical
College Freshmen’s English Vocabulary Size?Proceeding
of 2006 International Conference on English.

Hunter, M. 2004. Mastery Teaching. Thousand Oaks: Corwin
Press.

Hutchinson, T. & Waters, A. 2002.English for Specific
Purposes. Cambridge: Cambridge University Press.

Hutchinson, T., Waters, A. 1987.English for specific
purposes: A learning-centered approach. Cambridge:
Cambridge University Press.

Joe, S. G. 2002. 4 Study of Technical College Students’
English Vocabulary and Reading Remedial Teaching. NSC
91-2411-H224-008 -

Johns, A.M. 1981. Necessary English: A Faculty Survey.
TESOL Quarterly, 15, 51-57.

Kang, C. C. 2013. ESP: The Course Design for MICE English.
Cheng Shiu University Research Report.

Kuo, S. Y. 1980. Relationships of Teacher Expectations to
Teachers' Behavior and Students' Learning Behavior.
Bulletin of Educational Psychology, 13, 133-152.

Lai, C. Y. 2005.4 Study on Applied English Department
Students’ Needs for Taking English for Specific Purposes
Courses and Students’ Perceptions of an “Effective ESP
Teacher” Unpublished Thesis of Southern Taiwan
University of Science and Technology.

Li, S. H. 2011. The Effect of Problem Solving Based Digital
Game with Cooperative Learning Model on Elementary
Students’ Cooperative Learning Ability and Learning
Achievement. Unpublished Thesis of National Taipei
University of Education.

Liang, S. C. 2014. English Vocabulary Size of Medical Junior
College Students. Journal of Shu Zen Junior College of
Medicine and Management, 11, 43-56.

Lin, C. C. 2007. The Relations among Parenting Goal
Orientations, Teachers' Expectations, Achievement Goals,
and Academic Achievement of Vocational High School
Students. Journal of Humanities and Social Sciences, 3(2),
37-53.

Lin, M. Y. 2010. The Effects of Small-Group Shared Reading
on English Reading Ability and English Learning Attitude
of Elementary Students. Unpublished Thesis of National
Taipei University of Education.

Lin, Y. C. 2002. Misconception, myth, activation of classroom
assessment-A case study. Unpublished Thesis of National
Taipei University of Education.

Lin, Y. M. 2007. The Correlation between English for Specific
Purposes (ESP) and Students of Two-year Continuing
Education. Journal of Education and Foreign Language
and Literature, 5, 92-113.

Liu, J. Y. 2010. Investigating College Students' Necessities,
Wants, and Lacks in English for General Purposes and
English for Specific Purposes. Unpublished Thesis of
National Chiao Tung University.

Ma, G. T. 2002. The effect of Multiple Intelligences based
instruction on primary students’ Natural Sciences learning
motivation and achievement. Unpublished Thesis of
National Taipei University of Education.

Macan, T. H., Shahani, C., Dipboye, R. L., Phillips, A. P.
1990.College students' time management: Correlations



12122

International Journal of Development Research, Vol. 07, Issue, 03, pp.12116-12123, March, 2017

with academic performance and stress.
Educational Psychology, 82(4), 760-768.

Nation, I.S.P., Beglar, D. 2007. A vocabulary size test. The
Language Teacher, 31(7),9-13.

Pagliaro, M. M. 2012. Mastery Teaching Skills. Lanham:
Rowman & Littlefield Publishers.

Qian, D. D. 2002. Investigating the relationship between
vocabulary knowledge and academic reading performance:
an assessment perspective. Language Learning, 52(3), 513-
536.

Schuler, R. S. 1979.A Role and Expectancy Perception Model
of Participation in Decision Making.Academy of
Management Journal, 22, 58-71.

Secondary  School  Students Learning
Singapore.RELC Journal, 39, 51-76.

Shen, S. Y. 2009. Investigating the Perception Toward ESP
Courses: A Case Study of ESP Teachers and Students at
Chaoyang University of Technology. Unpublished Thesis
of Chaoyang University.

Shen, Y. M. 2008. ESP Students' Experiences of Content Area
Reading. Journal of General Studies, 14, 113-142.

Shih, S. S. 2008. An Examination of the Relations of Junior
High School Students’ Perceived Autonomy Support to
Their Achievement-Relevant Processes. Journal of
Education & Psychology, 31(2), 1-26.

Steehr, L. S. 2008. Vocabulary size and the skills of listening,
reading and writing. The Language Learning Journal,
36(2), 139-152.

Survey Report of English Requirement for Employees in Top
1000 Taiwan Industries.  http://www.toeic.com.tw/
img_report/2012report.pdf

TOEIC Score Report for Test-takers in Taiwan in 2016
http://www.toeic.com.tw/file/17054017.pdf

Trouilloud, D., Sarrazin, P., Bressoux, P., Bois, J. 2006.
Relation between teachers' early expectations and students'

Journal of

English in

Appendix 1

later perceived competence in physical education classes:
Autonomy-supportive climate as a moderator. Journal of
Educational Psychology, 98(1), 75-86.

Truong, T. T., Yap, M. H. T., Ineson, E. M. 2012. Potential
Vietnamese consumers’ perceptions of organic foods.
British Food Journal, 114, 529-543.

Tso, W. L.2009. Needs-based Curriculum Development: A
Case Study of NCKU’s ESP Program. Taiwan
International ESP Journal, 1, 77-95.

Ushioda, E. 2011. Language learning motivation, self and
identity: Current theoretical perspectives. Computer
Assisted Language Learning, 24(3), 199-210.

Vall, E. A. 2007. Relationships between teacher expectations
of student ability and best practice teaching.Doctor’s
dissertation of South Carolina University.

Yang, C. L. 2011.Internationalized Medical Care Services
Increase Need of Health Care Providers to Improve English
Communication Skills.The Journal of Nursing, 58(1), 97-
101.

Yang, M. T. 2002.The Study of Cooperative Learning Effects
in Elementary School Science by Cooperative Skills
Teaching. Unpublished Thesis of National Taipei
University of Education.

Yo, Y. L., Tsai, C. Y., Chuang, W. C., Kuo, J. F., Lu, H. L
2000. Technical College Students’ FEnglish Learning
Difficulties—A Case Study of Freshmen in National Yunlin
University of Science and Technology. Proceeding of 2000
International Conference on English.

Yu, G. S. 2006. ESP and English Education in Technical
College.  Technological &  Vocational  Education
Newsletter, 174.

Zhang, L. J. 2008. The Role of Vocabulary in Reading
Comprehension: The Case of

The TOEIC Scores of General University and Technical University Test-Takers in 2015 and 2016& TOEIC Requirement for
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General University TOEIC test-takers’ Score
in 2015 takers’ Score in 2016

General University TOEIC test-

Technical University TOEIC | Technical University TOEIC
test-takers’ Score in 2015 test-takers’ Score in 2016

561 565

413 455

The Threshold of TOEIC for Recruitment in Different Industries in Taiwan in 2015

Manufacturing 5222
Service 564.7
Financial 652.5

Note: revised from http://www.toeic.com.tw/report_2015_01_02.jsp

Appendix 2

TOEIC Scores in Different Industries in Taiwan in 2016

restaurant

Industry Listening scores | Reading scores Total scores
diplomatic affairs 343 288 631
trade 334 277 611
hotel/travel/ entertainment/hospitality/ | 262 194 455

Note: revised from TOEIC Newsletter No. 43http://www.toeic.com.tw/file/17054017.pdf
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Appendix 3
TARGETT Questionnaire of Tourism English Learning Vocabulary Motivation AS A N D DS
1. Teaching tasks will influence my learning motivation. 5 4 3 2 1
2. Meaningful teaching tasks will arouse my learning motivation. 5 4 3 2 1
3. Teaching tasks should associate with students’ living experiences. 5 4 3 2 1
4. Students’ autonomy should be paid attention in teaching activities. 5 4 3 2 1
5. Students’ participation could promote learning efficiency. 5 4 3 2 1
6. Teachers should encourage students participate teaching activities. 5 4 3 2 1
7. Students should know their learning progress. 5 4 3 2 1
8. Teachers should provide students with challenging opportunities. 5 4 3 2 1
9. Teachers should provide students with innovative teaching activities. 5 4 3 2 1
10. Teachers should design grouping learning activities for students. 5 4 3 2 1
11. Grouping activities could help me know how to accept others. 5 4 3 2 1
12. Grouping activities could promote my social skills. 5 4 3 2 1
13. It is important for me to understand teachers’ evaluation criteria. 5 4 3 2 1
14. Achieving learning goals is important. 5 4 3 2 1
15. Teachers should consider students’ opinions when scoring. 5 4 3 2 1
16. It is important for students to control time in the learning process. 5 4 3 2 1
17. Teachers should have more flexibility to arrange their teaching time. 5 4 3 2 1
18. Teachers should let students learn at their pace. 5 4 3 2 1
19. Teachers should let students know their expectation for students. 5 4 3 2 1
20. Teacher expectation for students should be reasonable. 5 4 3 2 1
21. Teachers should let students modify their learning speed. 5 4 3 2 1

Note: AS: agree strongly A:agree N: neither agree nor disagree D: disagree DS: disagree strongly
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